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ABSTRACT 

This paper defines comxnunicat i on assessment in terms 
of the four characteristics of communication identified by John Daly, 
which propose that: (1) communication is interactive and dialogic; 
(2) communication occurs in real time; (3) communication is 
inherently contextual; and (A) communication is personal as well as 
social. The paper then examines the literature concerning the skills 
involved in communication assessment. The review of the literature on 
communication assessment is organized into the following categories: 
adaptability, interpersonal communication, inter cul tural 
communication, communication performance (including nonverbal 
communication), language use, critical thinking skills, and listening 
skills. The review suggests that: (1) communication goes beyond the 
use of simple skills to involve sensitivity to the situation and 
adaptability to changing behaviors and goals; (2) effective 
communicators must convey a sense of social comfort and maintain a 
relaxed environment; (3) effective communicators are sensitive to the 
impact of proximity and body language; (4) critical thinking skills 
play a dominant role in effective communication because of the 
speaker's need to constantly adapt to and evaluate the communication 
context; and (5) listening skills are closely related to critical 
thinking in communication because listening requires that the 
interactants understand the words and phrases used and be able to 
concentrate on and effectively evaluate messages. Contains 83 
references . (GLR) 
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Communication Competence Assessment 

Before addressing the skills involved in communication assessment, it is 
useful to define it. In Robert Bostrum's Competence in Communication , 
competence is defined as "the knowledge of appropriate communication 
patterns in a given situation and the ability to use that knowledge" (Bostrom, 
1984 p. 25). This definition hints at a variety of issues. One issue identified by 
John Daly is ».e importance of considering both the outcomes an* performance 
of communication in assessment (Daly 1992a p. 6). This distinction highlights 
the problem of an individual adhering to the defined standards of effective 
communication and yet not achieving her or his goal. The assessment of 
communication skills must reflect both the successful performance of skills and 
the ability to accomplish communication goals. 

The definition can be augmented further by four basic observations made 
by Daly. First, "communication is inherently interactive and dialogic" (Daly, 
1992a p. 5). By this Daly is asserting that meaning is derived through 
interaction; it is not a product of an individual. He identifies several types of 
interactions including conversations, interviews, negotiations, meetings, and 
small group exchanges, in which understanding is dependent on all the 
participants. 

The second assumption identified by Daly is that "communication occurs 
in real time" (Daly, 1992a p 5). Unlike written communication, ttiere is no 
opportunity for revision in oral communication. The interaction is immediate and 
often occurs almost simultaneously with production. While some types of 



communication such as pubiic speaking provide preparation time and other 
situations allow for some augmentation or amendment of statements, 
communication performance entails a fundamental immediacy. Once a 
statement is made 1 can no, be unmade and will consequently affect whatever 
communication follows. 

The third assumption asserted by Daly is that -communication is 
inher en,,y contextual" (Daly, 1992a, 5). The context is defined by the situation 
and the audience. More specifically, the communication strategies should 
reflect the purpose o, the interaction (to inform, persuade, entertain, 
commemorate,, the audience (size, relationship to speaker, attitudes towards 
topic, knowledge of topic), and the circumstances that surround the event. 
Basse,,, Whi,ting,on, and S,an,on-Spicer (1978) use a three par, ma,r,x to 
define contexts - occupational (e.g., ability to function effectively on a ,ob 
interview), citizenship (e.g., ability to function in a court o, law as a witness, a 
defendant or a juror), and sel.-main,enance (e.g., ability to explain and seek ou, 
help for medical problems). Effective communicators need to be sensittve ,o the 
particular context. For example, Daly states there would be different standards 
,or communication for a large annual business meeting versus a small 
gathering of high school friends at a party. 

Daly's fourth assertion is that "communication is personal as well as 
social- (Daly, 1992a p. 6). By this he is stressing the importance o, recognizing 
an individual's choice o, communication strategies- a monolithic v,ew of 
communication competence is inappropriate. Daly explains: "We are, in many 
ways our talk. Consequently, people need to carefully respect a person or 
group's right to communicate as they deem efficient and appropriate" (Daly, 
1992a p. 6). 



Daly also contextualizes assessment in terms of the forms and functions 
of communication (Daly 1992a). Public speaking, conversing, interviewing, and 
meeting skills are among the forms of communication that he identifies. Daly 
notes in the assessment literature eight major functions of communication: (1) 
"influence and compliance gaining as well as resisting influence attempts, (2) 
information seeking and giving, (3) affinity seeking and maintenance, (4) conflict 
management, (5) expressing (self disclosure), (6) explanations and accounts, 
(7) coping strategies for problematic communication events (e.g., 
defensiveness, embarrassment), and (8) 'negative' behaviors that, nonetheless, 
mark effectiveness (e.g., inspiring guilt, using anger effectively)" (Daly 1992a, p. 
26). These distinctions highlight adaptability as an important skill in 
communication. 

In addition to the concept of adaptability, the material covered in the 
literature on communication assessment can be separated into several 
subcategories, specifically: interpersonal communication, intercultural 
communication, communication performance (including nonverbal 
communication), language use, critical thinking skills, and listening skills. Since 
many of the specific skills identified are interrelated, and consequently are 
appropriate to more than one category, this clustering of skills is somewhat 
arbitrary and is done only to facilitate their discussion. 



Adaptability 

As Daly has suggested, communication does not take place in a vacuum. 
An effective communicator is constantly adapting to the form and function of the 
communication act as determined by the situation or context. Adaptability 



includes the evaluation of the situation and the implementation of a strategy 
appropriate to that situation. Thus, adaptability is demonstrated in several ways- 
-the roles in which the communicator functions, the specific skills that the 
communicator performs, and his or her reactions to the variables in a given 
communication situation. An exhaustive list of variables is impossible but it 
would include reactions of the audience (are they confused, hostile, bored?) 
and changes in the situation (the discovery of new information, a change in the 
communication goals of the speaker, a disturbance in the physical space of the 
communication act). 

Communicators need to be able to function in a variety of roles including 
group leader (e.g., an office manager directing a discussion on product 
development), mediator (e.g., an office manager resolving a dispute between 
employees), motivator (e.g., an office manager challenging employees to 
increase production), presenter (an office manager presenting a repon on 
sales), and listener (an office manager listening to the safety concerns of 
employees) (Aitken and Neer, 1992; Hanna, 1978; Backlund, Brown, Gurry, and 
jandt, 1982; Boileau, 1982). Although an individual will not necessarily be able 
to perform every role with the same degree of skill, an effective communicator 
has a repertoire of roles. 

Specific skills demanded by different roles include transmitting 
information (stating, questioning, instructing, ordering and interviewing); 
persuading individuals or groups of a similar, higher or lower status than that of 
the speaker; and managing conflict (Boileau, 1982; Di Salvo and Backus, 1981; 
Aitken and Neer, 1992; Backlund, Brown, Gurry, and Jandt, 1982). 
Communicators need to be able to express their opinions, respond to the 
feelings and opinions of others, use humor and wit to diffuse tension, and 



6 



negotiate appropriate degrees of self-disclosure for themselves and the other 
interactants (Boileau, 1982; Duran, 1983). 

Beyond simple demonstration of these skills, effective communicators 
must be sensitive to the situation, and to their fellow interactants, and 
consequently must adapt their behaviors and goals to the communication event. 
(Aitken and Neer, 1992; Carnevafe, Gainer, and Meltzer, 1990; Wiemann, 
1977a and 1977b; Boileau, 1982). For example, an effective communicator 
would be able to modify his or her communication goals on the basis of 
audience reaction (e.g., if met with hostility, an effective communicator might 
change her or his goal from persuading to giving information). 



Interpersonal Communication 

A concise, universally agreed upon definition of interpersonal 
communication is impossible. In broad terms it includes social interaction 
(including conversation), conflict resolution, and small group discussion. Barker 
defines it as "the extension of ourselves to other people and their extension to 
us" (Barker, 1987 p. 130). He further specifies; that it generally occurs as face- 
to-<ace encounters (although telephone conversations are also included) and 
can take place in both formal and informal environments. Beebe and Beebe 
(1991 p. 5) define interpersonal communication as "face to face communication 
between two people." Adler and Rodman define it as "Communication in which 
parties consider one another as unique individuals rather than as objects. It is 
characterized by minimal use of stereotyped labels; unique, idiosyncratic social 
rules; and a high degree of information exchange" (Adler and Rodman, 1991, p. 
458). Although none of these definitions is exhaustive, together they provide a 



context for an understanding of the literature on interpersonal communication 
competence. 

Because of the broad definition of interpersonal communication, it is 
useful to subdivide it. As is true in other communication contexts such as public 
speaking, adaptability is a critical skill for effective communicators. In smaller 
settings, communicators have greater opportunity to evaluate and therefore 
greater responsibility to respond to the cues given to them by the other 
interactants. Sensitivity for other interactants and the demonstration of that 
empathy is a basic interpersonal communication skill (Mken and Neer, 1992; 
Cegala, 1981; Di Salvo, Larsen, and Seller, 1976; Duran, 1992; Muchrnore and 
Galvin, 1983; Murphy and Jenks, 1982; Parks, 1985; Rubin, 1981 and 1982; 
Sypher, 1984; Wiemann, 1977a and 1977b). 

Another issue important in interpersonal communication is self- 
disclosure. Effective communicators carefully negotiate the degree of self- 
disclosure in relation to a situation. Self-disclosure skills include expressing 
feelings to others (Basse*. Whittington, and Stanton-Spicer, 1978; Rubin, 1981 
and 1982; Glaser, 1983), suppressing feelings when their disclosure would be 
inappropriate (Muchmore and Galvin, 1983), being able to accurately recognize 
and control levels of self disclosure (Aitken and Neer, 1992; Duran, 1992; 
Glaser, 1983; Spitzberg and Hun, 1987; Syphsr, 1984; Canary and Spitzberg, 
1987), and being able to assess accurately how one is perceived by others 
(Cegala, 1981; Duran, 1992). 

Effective communicators also convey a sense of social comfort, which 
includes having the confidence to approach and engage in conversation with 
new people in new settings, demonstrating social composure, and maintaining 



a relaxed posture and tone while communicating (Duran, 1992). In general and 
in the context of interpersonal interactions, communicators need a diverse 
repertoire of skills and approaches from which they can draw (Duran, 1989; 
Cegala, 1981; Parks, 1985). For example, they need to be able to demonstrate 
a variety of characteristics including assertiveness, expressiveness, and 
supportiveness (Aitken and Neer, 1992; Ratliffe and Hudson, 1987; Sypher, 
1984). They need to be skilled managers of interactions (Aitken and Neer, 
1992; Duran, 1989; Sypher, 1984; Wiemann, 1977a and 1977b). This includes 
initiating and managing conversations (Glaser, 1983; Ratliffe and Hudson, 
1987; Spitzberg and Hurt, 1987), as well as specific activities such as clarifying 
perceptions (Glaser, 1983), giving feedback (Di Salvo and Backus, 1981; 
Ratliffe and Hudson, 1987; Curtis, Winsor, and Stevens, 1989 ), responding to 
criticism (Glaser, 1983), handling grievances (Hanna, 1978), building 
relationships (Ruben, 1976; Stanley and Shockley-Zalabak, 1985), and 
negotiating interruptions (Spitzberg and Hurt, 1987). 

Effective communicators must also be able to provide leadership. These 
skills include the ability to motivate, to persuade, and to manage small group 
meetings (Hanna, 1978; Murphy and Jenks, 1982; Di Salvo, 1980; Glaser, 
1983; Curtis, Winsor, and Stevens, 1989). They must also be able to perform 
social rituals, such as introductions, with ease (Bassett, Whittington, and 
Stanton-Spicer, 1978; Rubin, 1981 and 1982) as well as managing situation- 
regulated interaction such as interviews (Di Salvo and Backus, 1981). 

Humor is another useful tool for the effective interpersonal communicator. 
It can be used to diffuse social tension and an individuals anx^ty, and to 
resolve conflict (Duran, 1992; Spitzberg and Hurt, 1987). Nonverbal traits such 
as eye contact, body posture, and gestures also contribute to the degree of 
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effectiveness of a communicator (Spitzberg and Hurt, 1987; Duran, 1989; 
Ruhen, 1976). Such a broad range of skills involved in interpersonal 
communication requires an ability to evaluate and adapt effectively to a 
situation. Evaluation and adaptation includes the selection of style and strategy. 
I, is dependent on a sensitivity to the diversity of the other interactants- their 
diverse roles, attitudes, backgrounds, and opinions (Cegala, 1981; Bassett, 
Whittington, and Stanton-Spicer, 1978; Witkin, 1973). 

Conflict management skills are another area important to interpersonal 
communication (Di Salvo and Backus, 1981; Muchmore and Galvin, 1983; 
Stanley and Shockley-Zalabak, 1985). Specific skills include a spirit of 
cooperation (Canary and Spitzberg, 1987), and an understanding of the 
complexity and diversity of issues and perspectives as well as of interactants 
(Sypher and Zorn, Jr., 1986). 

Group problem solving is another aspect of interpersonal communication 
(Curtis, Winsor and Stevens, 1989, Di Salvo, 1980; Di Salvo, Larsen, and 
Seiler, 1976; Hanna, 1978; Lohr, 1974; Muchmore and Galvin, 1983; Hirokawa 
and Pace, 1983). Communicator attributes that contribute to problem solving 
include initiation of ideas, efficient requests for information, and the evaluation 
of ideas (Ruben, 1976; Curtis, Winsor and Stevens, 1989; Di Salvo, 1980; 
Hirokawa and Pace, 1983; Lohr, 1975). 



Intercultural communication 

An area relevant to interpersonal communication contexts and public 
speaking, intercultural communication is receiving increases attention, 
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although there is comparatively little literature available on it. Intercultural 
communication occurs between individuals representing different cultures. 
Since communication standards, including nonverbal communication (proximity 
between interactants, gestures), language (including idiomatic expressions), 
the use of relationship markers (e.g., "Sir," -Honey," "Your Honor-), and 
perceptions, are largely culturally, determined, an effective communicator 
recognizes and adapts to this (Aitken and Neer, 1992). This recognition is 
demonstrated with a sensitivity to the cultural backgrounds of other interactants. 
in addition, effective communicators need to feel secure within their own culture 
while remaining open minded about other cultures and communication styles 
(Atwater, 1989; Hymes, 1986). Other critical components to effective 
intercultural communication are a sense of empathy and an ability to deal with 
ambiguity without anxiety (Ruben, 1976). 



Performance 



Nonverbal communication is one of several important dimensions of 
effective communication. Standards of eye contact, posture, facial expressions, 
and display of interest vary depending on culture and situation, and are an 
important part of the transmission of messages (Ruben, 1976; Rubin, 1981 and 
1982; Wiemann, 1977a and 1977b; Muchmore and Galvin, 1983; Spitzberg and 
Hurt, 1987). Another aspect of nonverbal communication is the proximity of 
interactants. Effective communicators are sensitive to the impact of proximity on 



the message (Wiemann, 1977a and 1977b). in addition, effective 
communicators avoid distracting mannerisms while conveying a sense of 
relaxation and composure (Duran, 1983; Sypher, 1984). Effective 
communicators develop their ability to observe and evaluate the nonverbal 
behaviors of themselves as well as others (Parks, 1985). 

The performance quality of communication involves more than just 
nonverbal behaviors. Voice-vocal quality, tone, volume, rate, and articulation- 
is naturally a critical aspect of effective communication (Rubin, 1984; Spitzberg 
and Hurt, 1987; Backlund, Brown, Gurry, and Jandt, 1982; Bassett, Whittington, 
Stanton-Spicer, 1978; Morreale, 1990; Muchmore and Galvin, 1983; Rubin, 
1981 and 1982). In addition to the effective production of sound, effective 
speakers avoid vocalized fillers (such as "uhm") and develop an effective use of 
pauses (Spitzberg and Hurt, 1987; Wiemann, 1977a and 1977b; McCroskey, 
1982). 



Language 

Related, of course, to the performance elements of communication is 
language choice. Effective speakers understand the power and importance of 
language beyond the obvious requirement of mastery of correct grammar and 
pronunciation (Duran, 1983; McCroskey, 1982; Morreale, 1990; Backlund, 
Brown, Gurry, and Jandt, 1982; Bassett, Whittington, and Stanton-Spicer, 1978; 
Hymes, 1986; Johnson and Szczupakiewicz, 1987; Rubin, 1981 and 1982; 
Sypher, 1984). This awareness includes a sensitivity to language that indicates 
bias on the basis of gender, age, ethnicity, or sexual/affection orientation 
(Ruben, 1976; Hymes, 1986). 
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Critical Thinking 

Since a speaker must constantly evaluate and adapt to the 
communication context, critical thinking skills play a dominant role in effective 
communication. In addition to basic critical thinking SKills including problem- 
solving techniques and clarity of expression, effective communicators must 
have a general understanding of the processes involved in communication, the 
ability to identify situation constraints and adapt to them, and the ability to 
organize material and develop supporting material. 

T 

General critical thinking skills demonstrated by effective communicators 
include their ability to recognize the purpose of messages and reflect on biases 
and perspectives of their own as well as others' (Aitken and Neer, 1992; 
Bienvenu, 1971; Forrest, 1979; Hunsaker, 1989; Larson, Backlund, and 
Barbour, 1978; Morreale, 1990; Rubin, 1981 and 1982). This entails the ability 
to recognize persuasive language and the differences between fact and 
opinion, as well as the ability to discern fallacious reasoning (Aitken and Neer, 
1992; Bassett, Whittington, and Stanton-Spicer, 1978; Hirokawa and Pace, 
1983; Hunsaker, 1989; Muchmore and Galvin, 1983; Rubin, 1981 and 1982). 
Effective communicators need to be able to determine important issues and 
questions in and about the material, as well as to establish criteria by which to 
make judgments (Aitken and Neer, 1992; Bassett, Whittington, and Stanton- 
Spicer, 1978; Hirokawa and Pace, 1983; Hunsaker, 1989; Murphy and Jenks, 
1982; Rubin, 1981 and 1982; Witkin, 1973). They also must be able to evaluate 
the adequacy, relevance, and reliability of evidence (Hunsaker, 1989; Morreale, 
1990; Rubin, 1981 and 1982). 
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An effective communicator must value different communication styles but 
still be able to make judgments about the credibility of speakers (Carnevale, 
Gainer, and Meltzer, 1990; Hunsaker, ^389; Larson, Backlund, and Barbour, 
1978). She or he can evaluate messages hotistically and predict the potential 
effectiveness of a message (Johnson and Szczupakiewicz, 1987; Larson, 
Backlund, and Barbour, 1978). In the development and performance of their 
own messages, effective communicators express their ideas clearly and 
concisely (Bassett, Whittington, and Stanton-Spicer, 1978; Bienvenu, 1971; 
Ewens, 1979; Morreale, 1990; Rubin, 1981 and 198?). 

In addition to the critical thinking skills listed above, an effective 
communicator needs a grounding in basic theoretical principles related to 
communication. This includes understanding how the reflective thinking 
process works, argumentation and persuasion, communication as a historical 
process involving the development of meaning and form, as well as the 
differences between the mechanics of interpersonal and organizational 
communication (Aitken and Neer, 1992; Curtis, Winsor, and Stevens, 1989; Di 
Salvo and Backus, 1981; Ewens, 1979; Loacker, Cromwell, Fey, and 
Rutherford, 1984; McCroskey, 1982; Stanley and Shockley-Zaiabak, 1985). 

If speakers possess strong critical thinking skills and the background 
knowledge of the processes involved in communication, they are better 
equipped to recognize and adapt to situation factors (Duran, 1983; McCroskey, 
1982; Aitken and Neer, 1992). This identification of situation factors includes an 
awareness of their own dominant communication style and their personal 
strengths and weaknesses as communicators (Carnevale, Gainer, and Meltzer, 
1990; Ewens, 1979). Also, effective communicators adapt their message to the 
constraints of the situation (e.g., time limitations, purpose of interaction, attitudes 

1 

14 



o, other participants) (Ewens. 1979; McCroskey, 1982; Morreale, 1990). Also 
dependent on situation or context, speakers need to be able to gather and 
evaluate supporting material and evidence for their messages (Backlund, 
Brown, Gurry, and Jandt, 1982; Bassett, Whittington, and Stanton-Spicer, 1978; 
Johnson and Szczupakiewicz, 1987). 

The manner in which information is organized is another important way 
for speakers to adapt to a situation (for example, when explaining a process, an 
effective communicator needs to use a chronological order) (Aitken and Neer, 
1992- Backlund, Brown, Gur.„ and Jandt, 1982; Bassett, Whittington, and 
Stanton-Spicer, 1978; Di Salvo and Backus, 1981; , Johnson and 
Szczupakiewicz, 1987; Muchmore and Galvin, 1983; Murphy and Jenks, 1982; 
Rubin, 1981 and 1982; Witkin, 1973). 

Effective speakers need a broad repertoire of organizational structures 
as well as basic structural elements (Muchmore and Galvin, 1983; Aitken and 
Neer, 1992). Organizational structures include chronological (time order), 
cause-effect (explanation of an event and its consequences), classification 
(division of a topic into subcategories, problem-solution (identification and 
discussion of a problem and introduction of a potential solution to that 
problem), comparison (explanation of the similarities or the development of an 
analogy between the topic and something else), contrast (discussion of the 
differences between the topic and something else) and spatial (explanation of a 
top,c by the physical relationship between elements of the topic, e.g., discussion 
of the Gulf War through a discussion of the countries involved). Structural 
elements include a preview of main points (a statement that introduces the main 
points that the speaker plans to address during the presentation), a statement of 
credibility (establishment of the speaker's knowledge of and relationship to the 



materia, being discussed), transitions (phrases that 'nk the major ideas 
together), a review statement (a summary of the major points that have been 
covered during the presentation), and closure (the dear, fluid conciusion of the 
presentation). 



Listening 

Listening skills are closely related to critical thinking. At the most basic 
fevel, listening requires that the interactants understand the words and phrases 
(Backiund, Brown, Gurry, and Jandt, 1982; Bassett, Whittington, and Stanton- 
Spicer, 1978; Rubin, 1981 and 1982). In addition, listening requires interactants 
, 0 concentrate on and effectively evaluate messages (Bienvenu, 1971; 
Carnevale, Gainer, and Meltzer, 1990; Cegala, 1981; Curtis, Winsor, and 
Stevens, 1989; Di Salvo, 1980 and 1981; Di Salvo, Larsen, and Seller, 1976; 
Hanna, 1978; Hunsaker, 1989; Johnson and Szczupakiewicz, 1987; Rubin, 
1 9 84; Stanley and Shockley-Zalabak, 1985; Sypher. 1984; Wilkin, 1973). 
interactants can accomplish effective listening by searching for main ideas and 
critical supporting points, developing a sense of empathy, and developing an 
awareness of biases both on the part of the speaker and the listener (Hunsaker, 
1889; Larsen, Backiund, Redmond, and Barbour, 1978; Muchmore and Galvin, 
1983). Effective listeners are also sensitive to nonverbal cues of interactants. 

Speech communication encompasses a diverse range of skills that need 
,o be evaluated and selected with sensitivity to the situation and the other 
interactants. Since each aspect is relevant in so many different contexts the 
division of skills into sub-categories is somewhat arbitrary. However, a few 
basic concepts are important to recognize, including adaptability, interpersonal 
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communication, intercultural communication, performance (including nonverbal 
communication), language use, critical thinking skills, and listening skills. 



17 



rnmrnnnicatio " ^mpetence Bibliography. 



Adler Ronald B and George Rodman. I Mending Communication 4th 
' edSon. Phifadelphia V Holt, Rlnehart and Winston, Inc., 1991 . 

Aitken Joan E. and Michael Neer. "A Faculty Program of MMmrt ^for a m 
Coltege Level Competency-Based ^mmun,cat,on Core Curriculum. 
QsmmUDifiatiaD Education 41.3 (July) 1992:2/0-86. 

Atwater Deborah F "Issues Facing Minorities in Speech Communication 
Atwate^borah^ ^ s^h 

Pamela J. Cooper and Kathleen M. Galvin. Annandale, VA. Speecn 
Communication Association, 1989. 40-4. 

Backlund Philip. "Summary of the Proceedings of the AwMmri i 

B Interest Group." Thf>FntHr ft Of ftffgh f^TSd^ Speec h 

Pamela J. Cooper and Kathleen M. Gaivm. Annandale, VA. Speecn 

Communication Association, 1989. 67- 8. 

Backlund Philip, c^a rw^nce on Assessment of Communication 
- Denver; 00: University of Denver. i«au. 



EP324 717 



Speaking and Listening Skills Assessment, Communication Educate" 
31.2 (April) 1982:125-29. 

Backlund Philip M., Kenneth L. Brown, Joanne Gurry, and _Fr ee I Jandt 
Recommendations for Assessing Speaking and L stemng Skills, 
^ ^■nirunn Education 31.1 (January) 1982.9-17. 

Barker, Larry L. C ommunication . 4th edition. Englewood Cliffs, NJ: 
Prentice-Hall, Inc., 1987. 




Beebe Steve A and Susan J. Beebe. BjbJc Speaking An Ayd^npg- 

Approach. Englewood Cliffs, NJ: Prent.ce-Hall, Inc., 1991. 

Bienvenu, Millard J., Sr. "An Interpersonal CQ ^^ n ^f 0r)f - ^ 
>..'rn 9 | of communication 21 .4 (December) 1971 . 381-8. 

Block, Jack, and Lillian Bennett. "The Asse^me^ , 
Perception and Transmission as a Function of the s ^al Situation, 
teoksanal Communicmiony Ed. Dean C. 

Barnlund. Boston: Houghton Mifflin, 1968. 174-182. 

Boileau, Don M. cyn ^nal Communication Competencies A National 
Perspective . 1982. 
ED216397 

dostrom, Robert. r.^ ppterms in Communication; A MultidiSCiplinary 
Accmach. Beverly Hills, CA: Sage, 1984. 

Canarv Daniel J., and Brian H. Spitzberg. "Appropriateness and 
03 ^Effec^eness: Perceptions of Conflict ^rategies. ™_ 
pnmmnni^inn Research 14.1 (Fall) 1987: 93-118. 

Carnevale Anthony P. Lelia J. Gainer, and Ann S. Meltzer. Workplace Basic: 
Carnevale, Anthony pm pl ^ Want s&n Francisc0> CA: j 0S sey-Bass 

Publishers, 1990. 125-162. 

Carpenter, Edwin C. Measuring Communication Skills, 1986. 
ED268599 

Cegala, Donald J. "Interactive Involvement: A Cognitive Dimension of 

Communication Competence." Communication Education 30.2 (April) 
1981: 109-21. 

Cooper Pamela J qnd Kathleen M. Galvin. (eds.) The Future of Speech, 
P S^I] Education. Annandale, VA: Speech Communicat.on 
Association, 1989. 



!9 



Curtis Dan B Jerry L. Winsor, and Ronald D. Stevens. "National Preferences 
in Business and Communication Education." Communication Education 
38.1 (January) 1989:6-14. 

Daly, John A. "Assessing Speaking and Listening: ^^^SSSSS^ 
for a National Assessment." Paper prepared for U. S Department of 
Education conference held in Washington, D.C. in November, 1992a. 

Dalv John A "The Assessment of Higher Order Thinking and Communication 
Y ' Skills Tof College Graduates: Preliminary Listing of Skills and Levels of 
Proficiency: Speaking/Listening /Viewing and Crit.cal Th.nk.ng Skills. 
November, 1992b. 

Di Salvo Vincents David C. Larsen, and William J. Seiler. "Communication 
SkirNeeded By Persons in Business Organizations." Communicate 
EdjisatjOJl 25.4 (1976): 269-75. 

Di Salvo, Vincent S. "A Summary of Current Research Wentifying^ 
Communication Skills in Various Organizational Contexts. 
^mmnniPatinn Education 29.3 (July) 1980: 283-90. 

Di Salvo, Vincent S., and Dencil K. Backus. An Identification 9 f Communication 
Rkills and Probes Found in H ^lth Cara Organizations. 1981 . 
ED210760 

Duran, Robert L. "Communication Adaptability: A Measure of Social 
^^Smmur^on Competence." Communication Quarterly 31 .4 (Fall) 
1983: 320-26. 

Duran Robert L "Social Communication Competence in Adulthood L" UfezSpan 
Duran V? m b r.^^n. Magnate Passes. Ed. J. F. Nussbaum, Hillsdale, 
NJ: Lawrence Erlbaum Associates, Inc. 1989. 195-224. 

4 

Duran, Robert L. "Communicative Adaptability: A Review o\ Z™™^^™ 
and Measurement." rnmm. .nation Quarterly 40.3 (Summer) 1992. 253- 

68. 



20 



3 



San Francisco, CA: Jossey-Bass, 1979. 85-93. 
221-5. 

Goulden, Nancy Rost. "Theory and Vocabulary for to™™™£on 

Assessment." ^^'"Tf^" Education 41 .3 (July) 1992.** w. 

Gray, Philip A. A^sm^l-f f^jr O ff yymgn^n * 3*3*31 
Anr^ftt^ ffhlinoraphv. 2nd Edrtion. 1990. 
ED319086 

Group Decision Making." fiommuffi ^P Monographs 50.4 (Decemoer, 
1983:363-79. 

u„no a uor RirhardA "What Listening Skills Should Be Taught to Teachers and 
Communication Association, 1989. 27-30. 

Hvmes D H. "On Communication Competence." SojMgy^ Eds. J. B. 
Pride and Janet Holmes. NY: Penguin Books, 1986. 269-93. 



ERIC 



21 



4 



Johnson, John R., and Nancy Szczupakiewicz^The Public MOwnw Is 
It Preparing Students With Work Related Pub he Speaking Skills? 
QojBmiinjc ailaD Education 36.2 (April) 1987: 131-7. 

Kotter, J. P. "What Effective General Managers Really Do." -Harvard Business 
Review 60(6): 156-67. 

Larson, Carl, P. Backlund, M. Redmond, and A p Barbour_(eds.) Assessing. 
Fymntional Communication. Urbana, IL: ERIC, 
ED1 53275 

Loacker Georgine, Lucy Cromwell, Joyce Fey, and Diane Rutt^prdAjia^ 
Loacke^r, Georg.ne ;> L^y nn ^ ^ ^ ( ^ Tnmk , nq . 

Milwaukee, Wl: Alverno Productions, 1984. 

Lohr James W "Alumni Use of Communicative Activities and Recommended 
Sies for the Basic Course: A Summary." The Speech Teacher 23.3 
(September) 1974: 248-251. 

McCroskev James C. "On Communication Competence and Communication 
^rehSSSn: A Response to Page." Communion Eduoat.on 29.2 
(May) 1980: 109-11. 

McCroskey, James C. Communication Cnmpptflnog and Performance". A 
RAsaareh and PoHannaical Perspective. 1981 . 
ED203401 

McCroskev James C. "Communication Competence and Performance: A 

Research and Pedagogical Perspective." Communion Education 31 .1 
(January) 1982:1-7. 

McCroskey, James C. a Trait Pprsnectivo on Communication Competence. 

1985. 
ED260488 

M«ict«r lanis E and N L Reinsch, Jr. "Communication Training Needs in 
Me,St6 Ma^ Firms " Communication Education 27.3 (September) 
1978: 235-44. 



Manual. 1990 
ED325901 



StudSSfffi Ertiy into the Work Force." Qmmnmm 

E&Qam 32.2 (April) 1983: 207-20. 

Murphy Carol, and Lynn Jenks. Se tting a ''<»^^ wllB , A ^yft & San 
P FraStaco CA: Far West Lab for Research and Development. 1982 

ED251 629 

Parks Malcolm R " Interpersonal Communication and the Quest ^r Personal 
ParkS> ctmpeTence.' ^ndhnok of Interpersonal ^g^^ y^ 
Knapp, and Gerald R. Miller Newbury Park, CA: Sage, 1985. 171 on. 

PersDectives n n the Assessment nf Speakin g *™ *he 1980's. AERA 
^iS^um P^^ed ^ Northwest Regional Education Laboratory, 



1981. 
ED210 748 



Phillips G. M. "A Component View of 'Competence.'" f^omm; miction Education 
33.1 (January)1984: 25-36. 

Powell Robert G., and Dolores R. Avila. "Ethnicity and Communication 
Competency and Classroom Success: A Question of AssessmenL 
w ^m .rnnrnal ap*"* Communication 50.3 (Summer) 1986. 269- 
78. 

Rankin, Paul T. "The Importance of Listening Ability." The Fnqlish Journal 17 
(1928): 623-630. 

ED263409 



•> ° 



Ruben, Brent D. "Assessing Communication ^^ n ^%^ er ^ u Jf 
Adaptation." ^m,, p and Oroa niyat.onal Studies 1.3 1976. 334-54. 

Rubin, Rebecca B. r-nnrp ptnalizino r.nmm,mi C ation Competence: Direction? for 
' Resea rch and Instruction. 
ED 248 545 

Rubin, Rebecca B. Assessment of C oHene-level Sneaking and listening Skills. 

1981. 
ED208032 

Rubin, Rebecca B. The Development a nd Refin ements Of Communication. 
' Competency A ??essment Instrument. 1 981 . 
ED210732 

Rubin Rebecca B. "Assessing Sneaking and Listening Competence at the 
College Level: The Communication Competency Assessmen 
jn^Pi^nt" r^mm, miration Education 31.1 (January) 1982:19-3^. 

Rubin, Rebecca B. "Communication Assessment Instruments and [Procedures 
and in Higher Education." Communication Education 33.2 (April) 
1984:178-80. 

Rubin Rebecca B. "The Validity of the Communication Competency Instrument." 
' communication Monographs 52.2 (June) 1985:173-85. 

Ruhin Rebecca B "A Response to 'Ethnicity and Communication Competency 
and I aassroom Success.'" W^t«" Speech 50.3 (Summer) 

1986: 279-82. 

Rubin, Rebecca B., and Charles V. Roberts. "A Comparat/ive Examination ^ 

Analysis of Three Listening Tests." Communication Education 36.2 (April) 
1987:142-53. 

Rubin Rebecca B., and Elizabeth E. Graham. "Communication Correlates of 
College Success: An Exploratory Investigation." Communication 
Education 37.1 (January) 1988: 14-27. 



ERIC 



7 



Qo^nUDifia^D Frincation 39.1 (January) 1990. 1-14. 

.^nrp pinf Psycholog y 35 (January) 1953: 59-80. 

Communication Association, 1982. 
ED221904 

Spitzberg, Brian H. "Communication Competence as Knowledge ,m\, and 
P impression." " rT"™ Education 32.3 (July) 1983. 323-9. 

SpKzberg, Brian H. "?o— 

Publishing Corporation, 1988. 67-105. 

Soitzberg Brian H. and William R. Cupach. Handbook of <nWer§«?nal 
Sp ' tZb r^ P^""^ R « search - New York: Springer-Verlag, 1989. 

Qnitrhpm Brian H and H Thomas Hurt. "The Measurement of Interpersonal 
SpitZb Skills in TnLctfonal Contexts." Communication Education 36.1 
(January) 1987:28-45. 

c*oniou rnn<;tanceC and Pamela Shockley-Zalabak. "Identifying 

Stan,ey CommS the 

Series. Q ujicatjoj] Education 34. 2 (April) 1985.156-61 . 

Qwnhflr Beverly Davenport. "The Importance of Social Cognitive Abilities in 
SyPh ofg ml itin^" — rt— £ nnmrnunication Ed. Robert Bostrom, 
Beverly Hills, CA: Sage, 1984. 



SvDher Beverly Davenport, and Theodore E. Zorn, Jr. "Communication-Related 
yP AbuX Mobility: A Longitudinal Investigation." MymaiL 

Communication Research 12.3 (Spring) 1986: 420-31. 

Taylor, K. Phillip, g p^ing and U *t«™"" Assessment" Where Do We Qo frojIL 
Here? 1989. 
ED315 802 

Vangelisti, A. L. and J. A. Daly. "Correlates of Speaking Skills in the United 
States: A National Assessment." to mfT tt m| c fltinn Education 38 (1989). 
132-43. 

Weinstein Eugene A. The Development of Interpersonal Competence." 
W6inSt ^ l U r "nf .Qn^liratinn Theory and Researc h Ed. David A. Gosl.n, 
Chicago: Rand McNally, 1969. 753-775. 

Wiemann, John M. a nAsrription of Competent and Incompetent 
Communication Behavior. 1977. 
ED1 47902 

Wiemann, John M. "Explication and Test of a Model of Communication 

Competence." HvmfT Qv mrr "Wft™ Research 3.3 1977. 195-213. 



Witkin, Belle Ruth. SCA (Speech Communication Association) 
Career Communication: A Status Report. 1973. 
ED085800 



